
 

 Ko te Tamaiti te Pūtake o te Kaupapa 

   The Child – the Heart of the Matter 

 

ERO External Evaluation 

Massey High School, Massey, Auckland 

The purpose of ERO’s external evaluations is to give parents, whānau and the wider school 
community assurance about the quality of education children and young people receive. ERO reports 
on the equity and excellence of learning outcomes for all students and for specific groups including 
Māori students, Pacific students and students with additional learning needs. This includes a focus on 
accelerating learning for students. ERO also reports on the quality and effectiveness of the school’s 
processes and practices for continuing and sustaining improvement. The report gives evaluation 
findings that answer four key questions about the school’s performance. 

School Context 

Massey High School is a large co-educational school for students Years 9 to 13. Close to a quarter of 
students have Māori heritage, a quarter have Pacific heritage, and a third are Pākehā. There are also 
smaller groups of students from other ethnic and cultural backgrounds. 

The school’s vision is that students will become confident young people, who constantly strive to 
improve themselves and who will shape the world of tomorrow. ‘Seek the heights, Kimihia ngā 
maunga teitei’ is the school’s motto and the school values are excellence, equity, respect, integrity 
and community.  

The goals for improving students’ learning outcomes identified in the school’s strategic plan are to: 

 improve the quality of qualifications achieved by all students and promote academic 
excellence 

 continually build partnerships with community and tertiary providers to develop appropriate 
pathways and meet individual learner aspirations so that students are well prepared for life 
after secondary school and beyond.  

Since ERO’s 2014 review, the board has appointed a new principal and overseen the building and 
opening of a dedicated arts facility. Vocational pathway provision has been significantly extended to 
include a fashion academy, full commercial kitchens which are used by the Hospitality Academy and 
the Food Technology Department and the introduction of Innovative Learning Environments in the 
Technology Department. Due to a decline in student and staff numbers the school’s bilingual unit has 
been closed.  

Leaders and teachers regularly report to the board schoolwide information about outcomes for 
students in the following areas: 

 progress and achievement across all year levels 

 achievement in relation to school targets  
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 wellbeing, engagement and attendance 

 retention, stand down, suspension and attendance. 

The school is a member of Te Kāhui Ako o Tiriwā, and an associate member of Whiria Te Tangata 
Communities of Learning (CoL).   

Evaluation Findings 

1 Equity and excellence – achievement of valued outcomes for students 

1.1 How well is the school achieving equitable and excellent outcomes for all its students? 

The school is working towards achieving equitable and excellent outcomes for all students.  

Roll-based data for 2017 in the National Certificate of Educational Achievement (NCEA) show that 
most students achieved Level 1 and 3, and nearly all students achieved Level 2. The majority of 
students achieved University Entrance (UE). Ten percent of Year 11 to 13 students are in the school’s 
Auckland West Vocational Academy and they gain vocational qualifications in addition to their NCEA 
qualifications. 

Data from 2017 show that most Māori students working at NCEA Level 1 or 2 achieved these levels. 
The majority of Year 13 Māori students achieved Level 3, however less than half achieved UE. Māori 
student achievement at Massey High School is higher than Māori achievement nationally and in 
comparison to similar schools.  

While historical in-school achievement disparity persists between Māori and Pākehā, relentless 
efforts are being made to address this across the school. Parity for Māori has increased at NCEA 
Level 1 and UE but has decreased at Level 2 and 3. There is also continued disparity for Māori 
students in relation to their retention and leaver qualifications. Fewer are retained at Year 12 or 13, 
and more leave school without NCEA Level 2 qualifications or above, than their non-Māori peers. 

In-school achievement disparity has been decreasing for Pacific students across all levels. In 2017, 
the majority of Year 11 Pacific students achieved NCEA Level 1 and nearly all Year 12 students 
achieved Level 2. Most Year 13 Pacific students achieved Level 3, but less than half achieved UE.  

Leaders and teachers have successfully used deliberate, personalised strategies to motivate boys to 
engage and succeed in their learning. As a result, achievement disparity between boys and girls has 
continued to decrease over the past two years.  

NCEA data over time show generally positive trends in merit, excellence and scholarship 
achievement. Senior leaders continue to focus on increasing the quality of Māori and Pacific 
students’ credit attainment to ensure they experience more success in merit and excellence 
achievement.  

The school’s data indicate that on entry many Year 9 students are below expected curriculum levels 
in literacy and mathematics. It is notable that considerable improvement is evident for these 
students over the course of two years. Similar achievement patterns and trends for Year 9 and 10 
students are reported in other learning areas.  

The small groups of students who spoke with ERO noted that they are proud of their school. They are 
supported well by adults and their peers to develop confidence and a sense of belief in themselves 
as learners. There are multiple forums for them to voice their perspectives regarding their learning, 
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wellbeing and school life. They are confident that their voice is heard and responded to by teachers 
and leaders.  

1.2 How well is the school accelerating learning for those Māori and other students who need 
this? 

The school is achieving significant accelerated curriculum shifts for students in Years 9 and 10. The 
average curriculum level on entry at Year 9 is nearly two levels below expectation. Accelerated 
progress for individual students is supporting the school’s drive for greater overall achievement in 
NCEA. 

Priority learners are identified early by teachers and leaders who make good use of sets of holistic 
information about each individual student. Contributing schools share information about students’ 
individual learning and engagement needs. 

In Years 9 and 10, well embedded assessment is linked to the New Zealand Curriculum levels across 
all learning areas. Students’ skills and understandings are carefully built to achieve success at NCEA 
Level 1 in Year 11. 

Leaders and teachers value data, and use this evidence to guide their strategies to accelerate 
students’ progress through the curriculum. Students make accelerated shifts in English and 
mathematics from entry at Year 9 through to the end of Year 10. Similar shifts are evident in other 
curriculum areas. 

2 School conditions for equity and excellence – processes and practices 

2.1 What school processes and practices are effective in enabling achievement of equity and 
excellence, and acceleration of learning? 

The school has effective processes and practices to guide its continued strategic drive for equity and 
excellence. 

The school’s highly inclusive, collaborative culture promotes a sense of collective responsibility for 
students’ wellbeing and academic progress. Culturally responsive practices are valued and used to 
support individual learners’ sense of belonging in the school. Students have many opportunities for 
leadership, and to meet in groups with common interests. 

Students benefit from a comprehensive range of learning based relationships that support their 
engagement and progress. They are known by, and connected to, multiple key adults who believe in 
their potential. Academic counselling is advancing students’ personal growth and educational 
success. The school’s extensive network of support includes valued long-term partnerships with 
parents. These partnerships are focused on supporting their children’s learning and engagement.  

Leaders are proactive in sharing with, and learning from other schools. The school is associated with 
two CoLs. These links are helping leaders and teachers to know more about students’ learning and 
achievement at their contributing schools. The school benefits from active community relationships 
to support the curriculum. Tertiary and business partners especially support the academies’ 
programmes. Leaders are committed to planning and developing a regional academies concept 
across the secondary schools in West Auckland.  

Leaders are improvement focused. They use ongoing evaluation to adapt practices and systems for 
better student outcomes. The board and leaders actively seek the perspectives of students, staff and 
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the school’s community to guide their evaluation and planning. Leaders are currently focused on 
developing more consistent teaching expectations and practices that promote assessment for 
learning. This common focus means students encounter familiar teaching approaches across all 
learning areas. 

Developing teacher capability is guided by several layers of leadership and support. Senior leaders 
have positively managed change processes to bring coherence across the many initiatives aimed at 
strengthening teaching capacity across the school. There are multiple forums for staff leadership and 
a significant shift towards teachers sharing effective teaching strategies and observing each other’s 
practice. The leaders of learning forum uses and builds leadership capability, and has high potential 
for generating curriculum change and improvement. 

Leaders have used a creative, solutions-focused approach to making changes to pastoral care and 
support. The behavioural focus now is more on students and teachers taking responsibility for 
fostering and maintaining positive relationships. Pastoral care staff work together to provide holistic 
support for individual learners. They consider students’ potential to succeed and help them to make 
better choices where needed. Students with additional learning needs are well supported by 
programmes and strategies to guide their progress and development. Staff take advantage of 
multiple agencies, and local school networks to support at-risk students.  

Trustees have demonstrated sound stewardship capability in addressing issues arising from the 

school’s roll decrease over the past four years. The board has astutely mitigated the impact that the 

resulting financial and staffing issues could have had on student learning outcomes.  

2.2 What further developments are needed in school processes and practices for achievement 
of equity and excellence, and acceleration of learning? 

Senior leaders continue to lead the drive to increase parity of achievement and engagement for 
Māori students. They want to ensure that all students leave the school with worthwhile academic 
qualifications for tertiary or career pathways.  

As part of the board’s self-review process it is planning a consultation process about the school’s 
provision of te reo Māori. ERO recommends that this work includes an evaluation of the school’s 
support for Māori students’ success as Māori. Broader provision for te reo Māori learning pathways 
for students from Year 9 to Year 13 would be an important outcome of this evaluation. Developing a 
strategic Māori education plan would help guide the implementation and evaluation of initiatives to 
support Māori students’ success as Māori.  

Senior leaders and leaders of learning plan to explore ways to develop a more responsive curriculum 
for Years 9 to 10. They are considering including more cross-curricular opportunities for students, 
and involving them more in co-constructing their learning programmes. As a result of the recent 
instalment of wireless technology across the school, it is timely to consider a curriculum design that 
recognises the positive influence of a digital environment on student learning.  

Senior leaders plan to continue refining and enhancing the staff’s individual and collective evaluative 
capabilities through current appraisal and coaching processes and initiatives. Teachers are 
developing their inquiries to explore what, and how to adapt their teaching practice to improve 
student engagement and achievement. 
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3 Board assurance on legal requirements 

Before the review, the board and principal of the school completed the ERO board assurance 
statement and self-audit checklists. In these documents they attested that they had taken all 
reasonable steps to meet their legislative obligations related to the following: 

 board administration 

 curriculum 

 management of health, safety and welfare 

 personnel management 

 finance 

 asset management.  

 

During the review, ERO checked the following items because they have a potentially high impact on 
student safety and wellbeing: 

 emotional safety of students (including prevention of bullying and sexual harassment) 

 physical safety of students 

 teacher registration and certification 

 processes for appointing staff 

 stand down, suspension, expulsion and exclusion of students 

 attendance 

 school policies in relation to meeting the requirements of the Vulnerable Children Act 2014. 

 

Provision for international students 

The school is a signatory to the Code of Practice for the Pastoral Care of International Students (the 
Code) established under section 238F of the Education Act 1989. At the time of this review there 
were 32 international students attending the school. 

The school has attested that it complies with all aspects of the Code. ERO’s investigations confirmed 
that the school‘s self-review processes for international students are thorough. 

Massey High School provides international students with high quality pastoral care focused on 
promoting their wellbeing. International students integrate well into the school’s education 
programme and are involved in all aspects of school life. The school provides good quality English 
language support. Families receive high quality service from the school in regard to NCEA course 
selection and counselling about their academic pathways. 

4 Going forward  

Key strengths of the school 

For sustained improvement and future learner success, the school can draw on existing strengths in: 

 an inclusive, collaborative school culture that supports students to be confident learners  

 leaders’ continuing strategic drive for equity and excellence that is resulting in accelerated 
progress for many learners at risk of not achieving  

 the comprehensive range of learning based relationships that foster and guide students’ 
engagement and progress 
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 an improvement focused culture where school practices and processes are adapted to 
improve student outcomes.  

Next steps  

For sustained improvement and future learner success, ERO endorses senior leaders’ priorities for 
further development in: 

 further increasing ‘within’ school parity of achievement and engagement for Māori learners 
with other students in the school  

 continuing the board’s evaluation of success for Māori as Māori, and developing more 
accessible provision of te reo Māori learning pathways   

 developing a responsive and knowledge-based curriculum for students in Years 9 and 10, 
that includes greater provision for building student agency.  

ERO’s next external evaluation process and timing 

ERO is likely to carry out the next external evaluation in three years. 

 

Violet Tu’uga Stevenson 
Director Review and Improvement Services 
Te Tai Raki - Northern Region 

26 October 2018  
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About the school 

 

Location Massey, Auckland 

Ministry of Education profile number 43 

School type Secondary (Years 9 -15) 

School roll 1730 

Gender composition Boys  51% 
Girls  49% 

Ethnic composition Māori    25% 
Pākehā    30% 
Samoan   11% 
Indian      4% 
South East Asian    4% 
Tongan      4% 
other Pacific   10% 
other European    4% 
other      8% 

Students with Ongoing Resourcing Funding 
(ORS) 

Yes 

Provision of Māori medium education Yes 

Review team on site July 2018 

Date of this report 26 October 2018 

Most recent ERO report(s) Education Review  June 2014 
Education Review  August 2009 
Education Review  May 2006  

 


