
‘Reading and writing float 
on a sea of talk’

Massey High School - 10/05/2023

Supporting reading in 
content classes



Tāraia te mahara, 

ka tāraia ai te rākau 

Carve the mind 

before carving your path

Presenter Notes
Presentation Notes
The concept behind this whakatauākī comes from Tangaroa, known as the God of the sea and the God of wood and bone carving. Those who enter into whare whakairo (traditional carving schools) start their development by learning about ‘te hiringa i te mahara’ (the power of the mind) through karakia, pūrākau, waiata tahito and whakapapa long before touching a piece of wood or bone. This whakatauākī stands as a metaphor for equipping the mind with the literacy tools necessary for students to live a full and prosperous life.



• to build an understanding of what good readers do

• to share some approaches and strategies to support 

reading in mainstream classes

Session Goals

Presenter Notes
Presentation Notes
Disclaimer: Presentation from a secondary English | English Language | Literacy specialist perspective. What works for ELLs will also work for most monolingual students who struggle with reading. Not aiming to address the specific learning needs of students who need specialist reading support e.g. dyslexia.



Big Ideas

1. Learners make sense of written texts.

2. Learners read critically.

3. Learners read for different purposes.

NCEA Literacy Co-requisite – Reading 

Presenter Notes
Presentation Notes
The LNSiS context – impetus. 



Learning – Reading Matrix

https://ncea.education.govt.nz/literacy-and-numeracy/literacy/learning

Presenter Notes
Presentation Notes
The LNSiS context – impetus.

https://ncea.education.govt.nz/literacy-and-numeracy/literacy/learning


Effective Practices 
that Support NCEA  
Literacy

Teaching Literacy 

https://ncea.education.govt.nz/literacy-and-numeracy/literacy/teaching

https://ncea.education.govt.nz/literacy-and-numeracy/literacy/teaching


Ākonga need to learn to:

• crack the code of written language – how words work, sound-letter relationships, 
automatic word recognition 

• make meaning of texts – background knowledge, (including knowledge related 
to culture, identity and language), vocabulary knowledge, knowledge of how 
text structure supports meaning, knowledge of strategies to get meaning

• think critically – analyse and respond to texts, build awareness that text is used to 
influence, evaluate text in terms of its purpose, structure, context and style

Aspects of reading

https://literacyprogressions.tki.org.nz/

Presenter Notes
Presentation Notes
Literacy Learning Progressions – ‘knowledge, skills and attitudes’ p.4.

https://literacyprogressions.tki.org.nz/


https://www.shanahanonliteracy.com/publications/what-is-disciplinary-literacy-and-why-does-it-matter

Presenter Notes
Presentation Notes
Disclaimer: Presentation from a secondary English | English Language | Literacy specialist perspective. What works for ELLs will also work for most monolingual students who struggle with reading. Not aiming to address the specific learning needs of students who need specialist reading support e.g. dyslexia.

https://www.shanahanonliteracy.com/publications/what-is-disciplinary-literacy-and-why-does-it-matter


• New Zealand secondary teachers see vocabulary as ‘the most commonly recognised linguistic 
challenge’ (Gleeson, 2010, p.108).

• There is a considerable body of international research on the relationship between vocabulary 
and secondary school achievement e.g. Hirsch (2003) concluded that the achievement gap 

between socio-economic groups in the United States was, in fact, a ‘language’ or ‘verbal gap’.

• Mokhtari and Velten (2015) cite reading research over seven decades showing that vocabulary 
knowledge contributes significantly to students’ reading comprehension performance. Many
studies have shown that the correlation between vocabulary knowledge and reading 
comprehension is stronger for expository than narrative text (e.g. Yildrim, Yildiz, & Ates, 2011).

• ‘Vocabulary is both an outcome of comprehension and a precursor to it, with word meanings 
making up as much as 70-80% of comprehension’ (Bromley, 2007).

Vocabulary - Research



…in order of importance, word recognition, vocabulary, reading 
strategies, working memory, and prior knowledge were found to 
influence the reading comprehension of secondary SWD. Multi-
sensory direct instruction in word recognition and vocabulary is one 
such method that has promise for secondary SWD.

Sanford (2015) Factors that affect the reading comprehension of students with disabilities pp.ii-iii



1. Amplify, don’t simplify.

2. Encourage social interaction.

3. Encourage wide reading.

4. Teach new vocabulary in context.

5. Explicitly teach new vocabulary, including high frequency, specialised academic and general 
academic vocabulary.

6. Base teaching decisions on evidence of students’ vocabulary knowledge.

7. Develop productive as well as receptive vocabulary.

8. Support students to solve unfamiliar vocabulary and develop independence.

Vocabulary in the Secondary Classroom – Aaron Wilson

Vocabulary Guidelines



• high-frequency

• mid-frequency

• low-frequency

• academic

• specialised | subject-specific | technical

For independent comprehension 98 % of the words in a text need to be known. 

Types of vocabulary

Presenter Notes
Presentation Notes
1 word in 50 unknown = one word unknown every 5 lines (@10 words per line).  98% coverage - VS 6K-9K.  95% coverage (3K-4K) – maybe ok for spoken narrative text.



Reading CAA 2022

1K 76.3
2K 5.19
Academic 5.19
Off-list 13.33

https://www.lextutor.ca/vp/eng/

Presenter Notes
Presentation Notes
Food waste 

https://www.lextutor.ca/vp/eng/


‘Words are the code-breakers’ (Andersen & Glenn, 2021, p.136)

• vocabulary jumble 

• before and after vocabulary grid (and variations)

• disappearing definition 

• word maps – concept circles

• word clustering

• telephone whispers

• kaitiaki o te kupu – guardian of the word

• using prefixes and root words
• https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/ESOL-teaching-strategies/Vocabulary

Pre-reading strategies - Vocabulary

Presenter Notes
Presentation Notes
See ESOL Online Teaching Strategies: Vocabulary

https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/ESOL-teaching-strategies/Vocabulary


Vocabulary jumble

Presenter Notes
Presentation Notes
Aaron Wilson: Guidelines in action: Swimming with Sharks – The Great White Shark



noun adverb preposition abstract

common conjunction active adjective
proper imperative concrete verb

pronoun interjection comparative
transitive   superlative collective

modal intransitive infinitive 
personal relative passive      article

Presenter Notes
Presentation Notes
Word classes – vocab jumble for teachers – colour coded for groups.



Four roles of the successful reader

Presenter Notes
Presentation Notes
Code breaker – decoding codes and conventions - understands the sound-letter relationships, text grammar, structural conventions of textsText user – understanding the purposes of different texts for different cultural and social functions - knows that different types of texts have different purposes | these purposes shape the way texts are structured and formed | apply this knowledge in using (comprehending) textText participant – comprehending - make meaning by drawing on own experiences and prior knowledge, knowledge of similar textsText analyst - understanding how texts position readers - is aware and can identify that texts are not neutral, but are crafted to represent the views and interests of the writer |information, ideas and language in texts influence reader perceptions \ texts empower or disempower certain groups



Pre-reading
• Activate prior/background knowledge

• Have a clear purpose for reading

• Know what type of text they are about to read

• Preview the text

• Make predictions

• Ask questions

What do good readers do?

Presenter Notes
Presentation Notes
Proficient readers are active and strategic.  Corollary – we need to support struggling readers to become active readers by using approaches and strategies which provide scaffolds for learners to become active readers. 



• brainstorm

• preview the text – sub-headings, images

• make predictions

• anticipatory reading guide

• yes – no – make it right

• KWL chart

• simplified text summary

• https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/ESOL-teaching-strategies/Reading

Pre-reading strategies

https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/ESOL-teaching-strategies/Reading


Pre-reading strategies

Presenter Notes
Presentation Notes
Explain current state – 885 AS tagged for literacy incl. Te Reo Māori‘Foundational literacy refers to the knowledge and capabilities in reading and writing that enable learners to access further learning, develop important life skills, engage in employment and in their communities. In Aotearoa New Zealand, this includes an understanding of how to participate in a society with bicultural foundations.’		



During reading
• Keep their purpose for reading in mind

• Monitor their understanding of the text

• Continue revising and adjusting their predictions and questions

• Use different reading speeds – skimming some sections, re-reading others

• Use prior knowledge 

• Use a range of strategies to work out the meaning of unknown words and 
concepts

What do good readers do?

Presenter Notes
Presentation Notes
Sources: Cameron p.9  Pressley (1998)



• Skim and scan 

• Identify important information 

• Ask questions

• Stop and predict

• Visualise / draw / mind-mapping

• Comment codes

• Reciprocal teaching – predict, clarify, question, summarise

https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/ESOL-teaching-strategies/Reading

During reading strategies

https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/ESOL-teaching-strategies/Reading


After reading

• Evaluate whether the text met their purpose for reading

• Revisit their predictions and questions and revise them, if necessary

• Summarise what they have read

• Synthesise what they have read

What do good readers do?



• discussions to clarify or extend ideas

• jigsaw reading

• 3 or 4 level guides

• information transfer grids

• 3 x 4 information grid

• graphic organisers e.g. structured overview, concept map, Venn diagram

• inquiry chart

• values continuum

• say-it!

After reading strategies

https://esolonline.tki.org.nz/ESOL-Online/Planning-for-my-students-needs/Resources-for-planning/ESOL-teaching-strategies/Oral-Language/Speaking-strategies/Say-It


Sandretto & Klenner (2011) Planting Seeds: Embedding critical literacy into your classroom 

programme p.17

Reading critically 



WE   
READ

Pukekohe HS Literacy Team 2022

Presenter Notes
Presentation Notes
Whole school approach Pukekohe HS – shared with permission. Please acknowledge source.



`’A large volume of work indicates that we can help students acquire the strategies 
and processes use by good readers  - and that this improves their overall 
comprehension of the text, both the texts used to teach the strategies and texts 
they read on their own in the future…. There is a large not overwhelming number 
and range of techniques that work, yet the use of even one technique alone has 
been shown to improve students’ comprehension. Teaching… collections or 
packages of comprehension strategies can help students become truly solid 
comprehenders of any kind of text.’

Sheena Cameron (2009) Teaching Reading Comprehension Strategies p.9



Thank you for listening.

Please email me if you would like further information on any 
of the ideas or approaches communicated today.

j.luxton@evaluate.co.nz

mailto:j.luxton@evaluate.co.nz


Pre-reading

Presenter Notes
Presentation Notes
Source: Wisconsin Literacy Education and Reading Network Source (WILEARNS) – no longer available



During reading



After reading





Presenter Notes
Presentation Notes
First three aspects – making sense of text. Other aspects – reading for different curriculum-related purposes.
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